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Este trabajo titulado The use of audiovisual aids and reading comprehension in 
second grade students of English at 25 Fe y Alegria School, San Juan de Lurigancho 2016, 
tuvo como hipótesis principal que existe una relación estrecha entre el uso de ayudas 
audiovisuales. y comprensión de lectura en inglés en estudiantes de segundo grado de 
inglés en la escuela 25 Fe y Alegría, San Juan de Lurigancho, 2016. Es una investigación 
sustantiva en su variedad de métodos descriptivos con un diseño correlacional. Su 
población y muestra estaban compuestas por 121 estudiantes que estudiaban inglés como 
asignatura en la escuela secundaria pública. Después de la prueba de hipótesis, se encontró 
que la hipótesis alternativa era verdadera, lo que confirma que las ayudas audiovisuales y 
la comprensión de lectura en inglés en los estudiantes de segundo grado son muy altas, 
debido al hecho de que rs = 0.980, con respecto al estudio de muestra, son 
significativamente Relacionados de la muestra con un nivel de significación de 0,05. 
 
Palabras claves: ayudas audiovisuales, comprensión de lectura, proyector multimedia, 














This work entitled The use of audiovisual aids and reading comprehension in second 
grade students of English at 25 Fe y Alegría school, San Juan de Lurigancho, 2016, had as 
the main hypothesis that there is a close relationship between the use of audiovisual aids 
and reading comprehension in English in second grade students of English at 25 Fe y 
Alegría school, San Juan de Lurigancho, 2016. It is a substantive research in its variety of 
descriptive method with a correlational design. Its population and sample was made up of 
121 students who were studying English as a subject in the public high school. After the 
hypothesis testing, the alternative hypothesis was found to be true, confirming that 
audiovisual aids and reading comprehension in English in the Second grade students are 
very high, due to the fact that rs = 0.980, with respect to the sample study, are significantly 
related of the sample with a significance level of 0,05. 
 
Keywords: Audiovisual aids, reading comprehension, multimedia projector, videos, web 














This research had as the main objective to establish the relationship between the use 
of audiovisual aids and reading comprehension in second grade students of English at 25 
Fe y Alegría school, San Juan de Lurigancho, 2016. Technology has been significant 
progress in recent times, considering that one of the most important skills that allow us to 
know and understand the environment around us, its phenomena, its advances and 
discoveries, is the ability of reading comprehension, the same which it must be encouraged 
from the earliest years of life. 
Multimedia resources seeking to bring about learning easier and faster by creating 
interactive lessons that help students acquire or strengthen contained in the various areas of 
learning. It is important for students to read in English using strategies that allow them to 
approach the understanding of texts and that both strategies can be used as tools that 
enforce readers can to overcome difficulties during the process of reading comprehension. 
The purpose of this study is to insert audiovisual media and reading comprehension 
strategies and see whether these in turn influence text comprehension. For the development 
of this thesis research protocol awarded by the postgrade of the National University of 
Education Enrique Guzmán y Valle La Cantuta, and is structured as follows: 
In chapter I we develop the determination of problem, formulation of problem, 
objectives, scope and relevance of problem and limitations of the research. In chapter II we 
develop the theoretical   framework, the research background, theoretical bases and 
definition of key terms. In chapter III we develop the hypothesis, variables and 
operationalization of variables. In chapter IV we develop the methodology, research 
approach, research type, research design, population and sample, techniques and 
instruments of data collection and statistical treatment. 
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In chapter V it develops the results, validity and reliability of instruments, 
presentation and analysis of results and discussion. Finally, it presents conclusions, 
recommendations, references and appendices. This research is within reach of everybody 
for knowledge and application. 
Finally, after the hypothesis testing we have arrived at the conclusion that 
audiovisual aids are statistically significant correlated to the reading comprehension in 












Chapter I Statement of problem 
1.1 Determination of the problem 
Do audiovisual aids help someone’s comprehension of text? A sum of research 
addresses this question directly; the general opinion is that audio visual aids in text have 
positive effects on reader comprehension. Within the context of these studies, audiovisual 
refer to any graphic displays or resource that show all or some of the accompanying text’s 
content. Some examples of audiovisuals are pictures, photos, maps, diagrams, charts, 
animations, slides, videos, songs, movies and cartoons. 
Nowadays the educational system cannot be separated from the development of 
science and technology. In relation to education, teaching and learning in the class was 
demanded to be innovative and creative. In this case in English lessons especially reading 
skills are very low understood by the students in these days.  
Reading is one of the four skills which needs to be learned besides listening, 
speaking, and writing. Reading has a considerable role in learning a second language 
which are acquired by the students. Reading skill affects the other skills learning process. 
Besides, the students have to be able to achieve reading competencies in different level by 
the national curriculum by Minedu. When the readers cannot comprehend a text, they may 
shift their attention from the text to the accompanying visual images or try to make a 
relation with something before they could know. During reading process, reader constructs 
a meaningful representation of the text through an interaction of their conceptual and 
linguistic knowledge with the ideas present in the text. Prior knowledge of reading is one 
of the most important factors in reading process. There are some strategies to activate this 
knowledge such as: pre reading, during reading, after reading, class discussion, 
brainstorming, semantic mapping, questioning, videos, and web pages, underlining main 
and secondary ideas, taking notes, paraphrase and visual aids. 
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Visual aids such as maps, slides, diagrams, tables, charts, gits and pictures play an 
important role in reading comprehension in schools. By using visual aids, students 
specially teenagers feel more motivate and make accurate links between text and visuals, 
and they have a better understanding in the learning process.  
Audiovisual aids, when they integrate into the lesson plan through media, attract 
students´ attention to the topic presented in the classroom, improve and help 
comprehension of grammar and language, increase students’ motivation, as well as help 
students to memorize the new vocabulary and structures. Apart from being an excellent 
tool to improve the language acquisition, the use of audiovisual aids in the classroom 
provides a more meaningful context for the students. All these factors lead students to 
become more participative and communicative members of the class group.  
On the other hand, at the School of Fe y Alegria N°25, English classes were attended 
by students from different backgrounds with the objective of passing to the next grade, in 
this case to the second grade. In the process of passing from one grade to other students 
face many academic difficulties; especially in reading comprehension, they could not 
understand topics, they could not do different kind of activities. Also in public schools, the 
time for teaching the English subject is too short, just half an hour per week, besides that, 
schools did not have enough didactic material to improve learning English. This research 
was an innovate proposal for introducing audiovisual aids in the reading comprehension. 
This project had been designed for the second grade of secondary in Fe y Alegria School. 
The use of audiovisual aids to develop reading comprehension in the school was important 
and paramount to be measured and known in terms of their academic performance. 
This study re-examined the role of audiovisual aids within the context of education 
learning contexts and investigated to what extent the presence of audiovisual aids to 
develop reading comprehension in English benefits Peruvian EFL students. The significant 
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results occurred, so the incorporation of these resources into teaching would be strongly 
recommended to EFL teachers. 
1.2 Formulation of problem 
     1.2.1 General problem.  
     GP: To what extent is the use of audiovisual aids related to reading comprehension       
      in second grade students of English at 25 Fe y Alegría school, San Juan de     
 Lurigancho, 2016?  
     1.2.2 Specific problems. 
     SP1. To what extent is multimedia projector related to reading comprehension in   
              English in second grade students of English at 25 Fe y Alegría school, San Juan   
              de Lurigancho, 2016?     
     SP2. To what extent is the use of internet related to reading comprehension in second  
              grade students of English at 25 Fe y Alegría school, San Juan de Lurigancho,   
              2016? 
     SP3. To what extent is the use of videos related to reading comprehension in second    
              grade students of English at 25 Fe y Alegría school, San Juan de Lurigancho,  
              2016? 
1.3 Objectives 
     1.3.1 General objective.  
     GO: To establish the relationship between the use of audiovisual aids and reading     
             comprehension in second grade students of English at 25 Fe y Alegría school, San  
             Juan de Lurigancho, 2016. 
     1.3.2 Specific objectives.  
     SO1. To determine the relationship between the use of multimedia projector and     
              reading comprehension in English in second grade students of English at 25 Fe y  
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             Alegría school, San Juan de Lurigancho, 2016. 
     SO2. To determine the relationship between the use of internet and reading  
              comprehension in English in second grade students of English at 25 Fe y Alegría   
              school, San Juan de Lurigancho, 2016. 
     SO3. To determine the relationship between the use of videos and reading    
              comprehension in English in second grade students of English at 25 Fe y Alegría          
              school, San Juan de Lurigancho, 2016. 
1.4 Scope and relevance of the problem 
Eventually, one thing that could not be denied is that students live in a media world, 
in which most of the information was provided by visual input, through different 
technological devices. As scholars had always argued, in order to make the acquisition of 
the language more meaningful for the students, teachers must bring the real world into the 
classroom. Visual materials worked as a powerful tool in this aspect, as far as they give 
teachers the opportunity to show the culture of the target language, the habits and the body 
language that lie behind the language transactions. All this makes students understood that 
the use of the target language had a purpose: the real purpose of real communication. 
This research produced significant knowledge related to the role of audiovisual aids 
into the reading comprehension. The results of this study promote change of attitudes 
toward the use and promotion of the audiovisual aids in the investigated population and the 
teachers of English or any other subjects. 
This study was benefit directly the students of “Fe y Alegria” School N° 25 and 
could be benefit others with similar characteristics, because the description and 
explanation of this problem would give them useful ideas for changing their attitudes, to 
reinforce their progress in learning and to overcome their errors. In an indirect way it 
contributes to other people interested in this investigation, who are going to find here 
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valuable information and conclusions regarding the theoretical aspects and research 
instruments to collect information about the two study variables. 
1.5 Limitations of the research  
According to Bernal, (2006, p. 105) stated the limitations of the research were these: 
 Limitations of time. 
            This research took place between December 2016 and August 2017, during this    
            period had been develop. 
 Limitations of the space. 
           This research was run in Fe y Alegria School N° 25 in San Juan de Lurigancho,         
            Lima-Peru.  
 Limitations of resources. 
















Chapter II Theoretical framework 
2.1 Research background  
2.1.1 International researches. 
Jimenez (2013) did a research about “Development of reading comprehension in 
multimedia texts in a foreign language by teaching strategies reading-Colombia”. The 
general objective was to contribute the quality of teaching English environments as a 
foreign language through the implementation of reading strategies in a multimedia context. 
The methodology that used was explanatory sequential with mixed methodology. 
The design was explanatory sequence within a mixed approach. This research concluded, 
the multimedia texts allow the student to interact with these which makes it possible to 
make reading an active process, taking into account that this type of text offer the reader 
resources that have been designed so that he can use them At the moment in which 
difficulties are in reading comprehension. This study confirms the findings of other 
English-speaking readers in the context of the foreign language who used as aids to 
comprehension, translator and online dictionary. 
Nolasco (2012) did a research about "Use of multimedia resources to enhance 
student learning in ninth grade in the subject of electricity in the centre of educational 
research and innovation of the National Pedagogical University Francisco Morazán 
Mexico" 
The general objective was to know the relationship between the level of learning 
achieved and the two methodologies, interactive using multimedia resources applied to the 
students. The type of research is the quantitative approach, with an experimental design the 
results obtained in each group by thematic unit, the unit that presents data with greater 
significance is the unit denominated Law of Ohm. The group that obtains the best results is 
this unit is the experimental group (which makes use of multimedia resources) given the 
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dynamics of this unit based on demonstrative works and mathematical demonstrations, it is 
concluded that multimedia resources are important for, analysing comprehend and solving 
problems Mathematical demonstratives.  
Ramírez (2012) did an investigation about “Usage of Multimedia Visual Aids in the 
English Language Classroom: A Case Study at Margarita Salas Secondary School 
(Majadahonda)”; to see if the use of visuals during the lesson plan helps students to 
improve their academic outcomes, they made an exam with the contents of the unit. The 
post-Usage of test marks were analysed and compared with previous marks of the students 
(the ones from the last exam they performed before the didactic unit). Once the data was 
collected by means of questionnaires, observation and comparison of marks, it was 
processed in order to analyse if the objective of the research has been reached. They found 
a high number of respondents (almost 63%) indicate the availability of projectors and other 
multimedia devices in their English classroom. 
At the same time, surprisingly most of the students report that the use of these 
multimedia devices in the classroom is rather infrequent. It should be highlighted as well 
that, according to students´ answers, some multimedia resources are not used at all. In 
particular, it is the case of multimedia presentations and videos (Between 30-40% of 
respondents affirm that they never used them in the class). 
The other interesting aspect of the data collected is a high number of opportunities 
created for students in the language classroom that allow them to improve their oral skills. 
In fact, more than 90% of the students affirm to have oral classes on a daily basis. Most of 
the students are in favour of increasing the use of different visual materials, in particular, 
multimedia visuals (about 70% of the respondents). 8% of the respondents would like to 
watch more videos in the language classroom, while only a 3% of them feel satisfied with 
the current use of videos. 
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The data collected, suggest that half of the respondents would like to have more 
visual support during their oral activities, while 37% of them remain indifferent to that 
aspect. The benefits of using visual aids in the language classroom have been researched 
and asserted by scholars over the years. The different approaches to language teaching 
have used visuals as an important tool in the language acquisition. 
The overview of studies carried out to prove the importance of visuals in second 
language acquisition have helped the authors of this study to state their hypothesis. They 
have claimed that visuals help to enhance the language teaching, as well as students’ 
comprehension of the new input. Visual aids also clarify the meaning of words and 
messages, help in memorizing new vocabulary, and in gaining students attention. All in all, 
visual aids are claimed to facilitate the learning process and to improve the outcomes in the 
language classroom. 
2.1.2 National researches. 
Herrera (2015) did a research about the “Use of open educational resources in the 
development of communication skills in teaching English language at the intermediate 
level in a language centre of Lima. ". The objective of the research is to identify the use of 
resources in the development of communication skills in teaching English at the 
intermediate level in a language centre of Lima. From this problem the following specific 
objectives: a) describe how the resources to develop the skill of listening and reading in 
teaching English Language b) describe how resources for development are used are used 
skills in oral and written English teaching production. 
This research has been approached from a qualitative approach, not intentional 
probability sampling because it is considered appropriate to study social phenomena, as it 
is to understand reality in its specific character. A simple descriptive design allow to 
describe the use of resources in teaching English language intermediate level of a language 
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centre of Lima in the sense that will be released and will be evidenced in various ways the 
use of OER. 
The conclusions reached by this research are: Open educational resources are used in 
the development of communication skills in teaching English language classes institutes, 
more frequently, because they are equipped with technological tools in the language 
classrooms Also, teachers have the knowledge and level of knowledge necessary to give 
constant use. Open educational resources are used by teachers to develop the ability of oral 
and written understanding in different ways. Thus, interactive YouTube videos are used, as 
well as activities and listening exercises (oral comprehension). On the other hand, also 
exercises reading (reading comprehension) of websites recognized educational bodies to 
ensure that the student understands, internalizes and finally managed correctly infer 
information in the English language are used. 
Palacín (2014) did a research about “the influence of audiovisual media on the 
reading comprehension of students in the computer science and computer science specialty 
of the II cycle of the Institute of Higher Technological Education of Huaycán-Lima ". The 
general objective was to determine the influence of the audiovisual media on the reading 
comprehension of the students in the specialty of Computing and Informatics of II Cycle 
of the Higher Technological Education Institute of Huaycán in 2013. 
This research is within the quantitative paradigm, of the application type. The 
research design is cuasi experimental. Getting as a more important result; the audiovisual 
media influence in the reading comprehension of the students in the specialty of 
Computing and Informatics of the II cycle of the Institute of Higher Education 
Technological of Huaycán in 2013. (U de Mann).  
Pérez (2014) did a research about the use of Educa play platform (web page) to 
develop Reading comprehension and text production in English in students of first grade in 
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a private school in Lima. The general objective of this study was to explain the influence 
of using Educa play (web page) to develop reading comprehension and text production; it 
considered the media as an interesting tool to acquire English language. This research used 
the platform which gave academic activities for increasing the level of reading 
comprehension. 
This thesis is a quantitative research, it used a pre-test and post-test, also a data 
collection to support its hypothesis, there were two groups, one was to demonstrate how 
was the effect of using the platform, so students could develop reading comprehension and 
text production, and the another was control group. The results demonstrate that the 
experimental group of students increased their reading comprehension; on the other hand 
the control group had a low level of developing reading comprehension and text 
production. The obtained results show the influence of using the platform (web page) to 
develop reading comprehension the percentage was low in the pre-test, but in the post-test 
had a great level in this capability. 
2.2 Theoretical bases   
2.2.1 Variable I. Audio Visual aids. 
Definition of audiovisual aids. 
Audio Visual Aids are tools that combines the images and sounds or objects that can 
be manipulated, seen, heard, read, or discussed with the instruments to good use in 
teaching and learning activities, may affect the effectiveness, instructional program 
(Azhar, 1997, P. 94). So it means audiovisual aids are sensitive tools used in teaching and 
as avenues for learning. These are planned educational materials that appeal to the senses 
of the people and quicken learning facilities for clear understanding. 
Audio visual aids are tools such as video recordings, audio recordings, photos, slides 
and overhead transparencies are an essential component of many education projects. It 
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needs to be carefully selected or prepared to ensure it is relevant, convincing and 
interesting. While video recordings are often the most favoured audio visual aid, how they 
are to be distributed also requires careful consideration. Slides, photographs and audio 
recordings are a very useful alternative.      
Audiovisual materials are produced, distributed and used as planned components of 
educational programs.  It helps the process of learning that is motivation, classification and 
stimulation audiovisual aids are multisensory materials which motivate and stimulate the 
individual. “It makes dynamic learning experience more concrete realistic and clarity. 
Young people today are accustomed to looking and listening for long periods. With well-
constructed pictures or films, they find language classes more interesting and enjoyable. 
(Rivers, p.207)  
Visual aids can be a helpful tool in the language classroom as Mannan (2005) points 
out they ‘help the teacher to clarify, establish, correlate and coordinate accurate concepts, 
interpretations and appreciations, and enable him to make learning more concrete, 
effective, interesting, inspirational, meaningful and vivid’ (p.108). Teachers can better 
define class topics through the use of visual audio media also get meaningful learning 
using audio visual aids during their lessons. 
Use of audio-visual materials makes the learning more long-lasting than the use of 
traditional textbooks (Craig & Amernic, 2006. pp. 152-153). Knowledge is more fixed in 
memory as it is captured through audiovisual resources, considering that in a classroom 
not all students have the same intelligence and with the help of these resources, learning 
takes place throughout the classroom unlike traditional books.  
Classification of audiovisual aids. 




a) Audio aids: Audio materials are those which can be heard.   
Examples: radio, tape recorder, Walkman, headphones, mp3, cellphones. 
b) Visual aids: these are helpful to visualize things. Students can identify with the persons 
depicted, in a living experience in the other culture, and observe the total response, with 
facial expressions, gestures.  
 Examples: graphic aids, 3d-aids, display boards, slides and print material. 
c) Audio visual aids: these aids can be heard and seen simultaneously.  
Examples: Multimedia projected aids, TV, films, web pages, slides, cell phones, gifts. 
Pictures, graphics and visual organizers in Power Point presentations  
Pictures or drawings: As well as flash cards, pictures or drawings make the meaning 
instantly clear, allow the students to see what they have to say or work about, eliminating 
any need for translation. They also provide instant motivation for the students to say the 
words. They are a good way of showing meaning and conveying situations to the class as 
well as to introduce a topic, new vocabulary, or as a preparation for reading text or 
dialogue. Teachers can use different resources to support their explanations, correct 
exercises or play games using projectors and multimedia classrooms that have been 
integrated in high school nowadays. In order to make these presentations effective, 
teachers must be careful with the visual material and strategies they include in them.  
In the modern teaching system, another essential aid for the teachers is PowerPoint 
slides. PowerPoint slides have become popular among the teachers from all the disciplines. 
This tool has made teaching more dynamic with attractive presentations and audio-
visualized equipment. Ozaslan & Maden (2013) conducted a relevant study where they 
found that students learn better if materials are presented through some visual tools. 
Teachers also believed that PowerPoint makes the content more appealing which draw the 
attention of the students easily (p.42). 
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Most students are more visual and for them to learn by watching and listening is 
great fun, at the time of review or recall issues, do more easily Corbeil (2007) in his study 
found that students like PowerPoint for their brightness, liveliness, clarity and interactivity. 
It helps the learners to understand better as they can see the visual with examples (p. 645). 
In most of the power point slides using in classroom are necessary to show pictures in 
order to get student`s attention, during the lesson because graphic images also help 
students to create relations amongst the words, ‘bringing out more detailed, 
knowledgeable, responsive, awareness to the object, situation or text being communicated’ 
(Canning-Wilson 2001, p.56). Canning also points that the picture can help the student to 
work with more abstract thoughts and organizing skills through the use of logical structure. 
Definition of multimedia. 
The multimedia is an educational tool that combines sound, graphics, films and 
videos. They can also include animation to give movement to images especially to 
simulate real life situations, multimedia is important to use it in teaching English as it 
contributes to the quality education of our times. 
Rojas (2003, p. 136) it is a way to show information using a mix of texts, sounds 
animation, pictures and videos. Among the most popular apps, there are games, learning 
programs and resources how books. Most of the apps has connects hyperlinks, so people 
operate them in an intuitive way. (Own translation) 
The word "Multimedia" simply means being able to communicate in more than one 
way. So multimedia is all about interactive in several ways. In the twenty century have 
appeared two of the most powerful tools of communication in the humanity history: 
Television and computer. Nowadays computers are capable of tooting when there is a 
problem. On a computer do many things like, reproduce sound, watch videos and movies; 
work with images and pictures, and of course modify them, surf by the net, do office 
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program, etc. The idea of using multimedia for education is not new. What is new is how 
people use computers for getting different things.  The arrival of high resolution screens, 
sound and video playback facilities for computers has resulted in the improvement of using 
multimedia applications for education. 
The best technological description is the mixing of two or more distinct equipment 
(retro projector, speakers, electronic boards and electronic pens) and the personal 
computer. A presentation in multimedia consider to integrate at least three of these five 
types of datum. Texts, graphics, steady images, images in movement (video – animations) 
and audio (music, voice, sounds, etc), that could be transmitted by a computer or other 
electronic equipment. With Photographs and animation, mixing sounds, videos and 
informative texts, so teachers can impress students. Multimedia stimulates eyes, ears, 
fingers tips, and the most important one, head. 
Multimedia is a technology that allows teachers to present text, sound, images, 
animation and film in an interactive way that has the potential to create a remarkable 
impact on all different aspects of our day-to-day activities. Nowadays education is 
witnessing an explosive advance in the use of multimedia in diverse requests such as 
entertainment, communication, collaborative work, electronic commerce and school 
courses. Multimedia improves significantly when it converted a fusion of elements of 
hyper-linked text, animation, graphics, video and audio in an interactive environment. The 
connection between cognition, learning and education were carefully analysed to select 
multimedia blocks. Based on knowledge from the analysis, teacher could control the order 
of their presentations. 
Retro projector. 
It is one of the most useful didactic resources for the classrooms. It is also called 
Floodlight, because of it projects images on a screen and it has a special flat lens on which 
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the drawings are placed. The pictures, charts, lists and graphics are drawn or reproduced 
previously on sheets of transparent acetate. The retro projector is easy to handle and it’s an 
authentic visual aid for teachers to catch students’ attention and to improve their 
imaginative ability. 
Other advantages of using the retro projector are: 
a. There is no need of erasing to change topics as when we use the board, it allows to 
present new pictures only with adding and subtracting acetate. 
b. The projected image shows great visibility. 
c. It is possible to use several documents (Paredes, p. 4-10.) 
Class topic presentations through Power Point. 
In the classes are necessary to create a climate of attention on the part of all the 
students, for this it is important the teacher can explain the topic what happen when an 
effect is produced, a sound so a student who has lost the attention of the subject, quickly 
can reconnect with the class due to the use of interactive slides. Power point positively 
bristles with all kinds of tools that allow you to create slide shows brimming with especial 
effects and animations. (Beattie and whitelaw 2008, p. 382)  
The graphics describe and give better concepts than a lot of words, students 
especially teenagers are quite socialized to the world of technology and they in their 
communicative language they use in social networks is mostly determined by emoticons, 
images with movements, etc. then to draw the attention of the students in the classes it is 
necessary to include the animated images in the slides that are used in the development of 
the learning sessions. Clip art includes animations that can be used to give certain slice a 
nice quirky appeal. (Beattie and whitelaw 2008, p. 430) 
According Wikipedia Graphics Interchange Format (GIF) is a graphic format widely 
used in the World Wide Web, both for images and for animations.  The gift today is used 
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every time either by Facebook, whatsapp, to express some type of interactive 
communication between groups, if these gif are used as often as include it in the classes, 
students can feel that it is handling communication according to their context and they can 
feel confident in developing their learning. 
PowerPoint is a high-powered software tool used for presenting information in a 
dynamic slide show format. Text, charts, graphs, sound effects and video are just some of 
the elements of PowerPoint that can include into the expositions. Whether it's a classroom 
lesson, a parents' group meeting, or a teachers' seminar - PowerPoint shows how to make a 
powerful impression on the audience. It is probably the best-known demonstration 
graphics program accessible.  
Teachers should use it for the reason that with PowerPoint, can animate words and 
graphics, add sound effects, and include a QuickTime movie, PowerPoint captures the 
students' attention and helps keep them interested.  Use of PowerPoint in presentation has 
become popular in the recent time. Availability of multimedia projectors and computers 
has made the task easier for the teachers of using PowerPoint slides in their lecture (Mutar, 
2009. P.3). Using PowerPoint slides, teachers feel confidence, It helps them to organize 
the speech in better methods and make the presentation lively by using diverse colourful 
visuals and samples. It also supports the audience to pay attention in the presentation as 
they have something visuals in front of them. Moreover, PowerPoint presentation has 
become popular among the language professors as well. This has made them organized 
presenters with a lot of variation and visualization. Teachers can present the teaching 
materials visually in the class using PowerPoint presentation. Besides, they can give some 
example with colourful image or video using the PowerPoint slides. As a result, the class 
becomes interesting to the learners and they are motivated and highly engaged in the class 
activities (Subathra, 2012. P. 49). 
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Marques (2004, p. 95) said: The slide is one of the audiovisual media that they have 
had and continue to have greater acceptance in many conferences and talks. They are of 
great support to all kinds of speakers who need to express their ideas in public. (Own 
translation)  The slides are each of the elements that make up the presentation. Teacher can 
create and modify individually. A good slide clarifies and amplifies the verbal message, 
attracts the attention of the audience, stimulates their interest and facilitates understanding. 
It requires careful preparation. If they are not legible, their content is not understood or 
distract attention, work becomes a vain effort. The number of slides varies depending on 
the content of the presentation, but in general, it is advisable that each slide contains a 
single idea or element of information. 
Using internet in class preparation. 
The internet is one of the tools that has the easiest access with so one click we can 
access a lot of information on different topics and in different formats. On internet has web 
pages, search engines, videos, social networks, etc. Each of this element can be used in the 
preparations of session class or used at the same time for lesson plans. Using internet in 
order to prepare classes is very significant. People lives are surrounded by technology. 
Many students have cell phones, their own computer, and their technology. So teachers 
must also be part of the technological generation. Using the internet is very important for 
teachers. They have to open their minds and not just follow the book. Professors need to 
change strategies because students get a better understanding of technology. Professors 
have to explore the world of internet, more exploration, more learning. The internet has 
everything, pictures, images, books, music, etc; teachers should explore this new world.  
Web pages. 
  Also known as an Internet page, is an electronic document adapted for the Web. Its 
main feature are the hyperlinks of a page. A Web page is mainly composed of information, 
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text and images, sound, etc., as well as hyperlinks; it can also contain embedded 
applications to make it interactive. Web pages are written in a generally HTML mark-up 
language. Word processors such as Word and presentations such as PowerPoint, allow to 
create hyperlinks and save documents as a Web page and these allow to design and present 
interactive lessons and also include information from web pages such as busy teacher, esl 
printables, google translator, you tube, etc.  
According to study conducted by Jackson et al. (2006), it has been found that 
students who used the internet more, got higher scores and grades. According to the 
research activities, the internet changes the interaction between learners and teachers 




 Digital videos and YouTube. 
‘Videos, like other theme-based materials, are effective springboards for other 
content-based classroom activities. They provide background information and proper 
stimuli for subsequent reading, writing, speaking and listening activities’ (Stoller, 1993, 
p.3). Currently video management is increasingly simple and use it in class is a tool that 
allows to relate previous knowledge, with the context of the topic and this with new 
knowledge thus achieving meaningful learning and students can develop different skills. 
The use of video in learning English as a foreign language has converted a common 
practice for teachers. Nowadays, internet facilities and availability of different technology 
have made the lesson plans easier besides that can download different videos appropriate 
for the learners from internet.  
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As there are thousands of readymade videos designed for language teaching, teachers 
can easily choose according to their needs (Ozkan, 2002. p. 37). In classes as a warming 
up teachers use videos in order to facilitate language teaching and learning in different 
ways. It makes the classroom motivating removing the monotony of the students. 
Moreover, it helps pupils to generate ideas and new knowledge for discussion. It makes the 
class more interactive, cooperating and effective.  
Çakir (2006) reported that use of video in language teaching ensures authentic 
language input to the learners. Moreover, using content related videos helps the learners to 
conceptualize the ideas and get in depth thought on that topic. Besides, learners can 
concentrate on the use of contextual language in the videos along with non-verbal features 
of language that helps them to have better understanding of the target language use (p. 67).  
With the use of the videos in class helps the student to figure out which will be the 
subject of class and these in turn can create in their mind the new scheme of knowledge to 
acquire, considering they are learning a new language, where they handles his own 
vocabulary, intonation of the words, then the videos create an idea more related to learning 
English as a foreign language so they feel more stimulated and participate in class more 
confidently. 
Cunning (2001) discussed the usefulness of using videos in language teaching stating 
that video provides stimuli to the learners which facilitates an opportunity to the learners to 
get a background schemata of the subject. Also the use of videos helps the learners to have 
an idea of the stress and rhythm pattern of the target language. Moreover, it allows the 
learners to predict, infer and analyse information of the subject matter (as cited in Koksal, 
2004. P. 63).   
Furthermore, Cooper (1991, p. 11) defines video as a supercharged medium of 
communication and powerful vehicle of information that is packed with messages, images, 
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and ambiguity, and so represents a rich terrain to be worked and reworked in the language 
learning classroom. In other words, video is the combination of electronic pictures and 
audio. The videos are the perfect combination of audio and images, which is a powerful 
educational resource that must be considered by teachers in the development of classes to 
achieve significant learning in students whether it is a simple or very complex topic, the 
video will show the path where the new learning should go. 
Stemplesky (1990, p. 3-4) states about the importance of a moving picture 
component as a language teaching aid which is able to increase the students’ motivation. 
Children and adults feel their interest quicken when language is experienced in a lively 
way through television and video. When videos are used in class, where you can observe 
images and listen to the audios while they are broadcast through the projectors, they 
motivate the audience to pay attention and generate a great concentration without any 
distraction, it gives them the impression that they were in the cinema making the largest 
number of students remain concentrated in the video, then this is where the new 
knowledge should be shown in a very simple way, so that students are motivated in their 
new learning. 
 Techniques in teaching how using you tube videos. 
As stated above that YouTube is a very popular web video sharing site that lets 
anyone store short or long videos for private or public viewing. It provides a site for 
sharing videos among friends and family as well as a showcase for new and experienced 
videographers. It means that teaching using YouTube is similar to teaching using video. 
Rice (1993, p. 26-30) also suggests techniques in using video. They include: 
1) Freeze Frame. The teacher presses the pause so that the picture will be frozen on 
screen. Teacher then asks the students to guest what the character will say or do. Then, 
compare the students’ answer with what happens. 
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This strategy is quite used in class because the video is shown in class without any 
interruption, so some students who could not capture all the information presented, when 
repeating or pausing some parts of the video gives the student time to be able to process 
the information and then translate it into their worksheets, and then they can achieve a 
complete and detailed understanding of the video shown in class. 
2) To use silence viewing. It is excellent for stimulating writing. Students want to 
communicate their interpretations of people and actions they have seen on the screen. 
Watching the videos in silence allows you to take notes, annotations about the most 
interesting parts or where you have the most difficulties to understand the information of 
the presented topic, at the end of the video you can talk and ask about the notes taken from 
the videos shown in class. 
 2.2.2 Variable II Reading comprehension. 
Defining reading. 
Reading involves recognition of certain patterns of symbols and that these represent 
particular sounds which form words we use or hear spoken. (Rivers p, 261). The reading is 
based on a process of recognition of letters, this in turn in words and these words to a set 
of phrases that are heard, written, reproduced at every moment we want to communicate 
something or leave a message for something or someone. Reading is the process of 
identifying written words for different reasons of communication in daily lives. 
Reading is not only looking at, receiving the text, and understanding the information 
from the text but also is an activity to get the comprehension and interpretation from the 
ideas in written or printed. Reading is an important learning goal and complete skill 
because with this ability, students can learn grammar, vocabulary, pronunciation, speaking, 
listening through different readings texts. For everyone, this skill opens up new world and 
opportunities to develop great understanding because everybody can read but not most of 
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them can understand what they read in a text. It can be concluded that reading is a 
perceptual and cognitive process. In reading, the reader has a purpose of perceiving a 
written text in order to interpret and understand its message. Besides, reading is a process 
of understanding what has been read including receiving and interpreting information. 
Defining reading comprehension.  
Reading comprehension involves a complex processing of information and ideas, 
this effect, is thinking (Barry K Beyer, 1979, p. 94). Comprehension is a thinking process, 
it is through reading. Students need the background of experience (vocabulary, knowledge, 
concepts and ideas) for development their language skills (knowledge of morphology, 
syntax and grammar). 
Comprehension includes the correct association of meanings with word symbols, the 
selection of the right meanings suggested by the context, the organization and retention of 
meanings, the ability of reasoning way through smaller ideas segments and the ability to 
grasp the meaning of a large unitary idea (Barry 1979, p. 95). Learning to comprehend is 
not easy, is a complex process, comprehension is the process of making sense of words, 
phrases, sentences and connected text. In these, the readers typically make use of 
background knowledge, vocabulary, grammatical knowledge, experience with text and 
other strategies and techniques in order to help them understand written text.  
Learning to read requires considerable cognitive effort and along learning process, 
whether one is learning to read in the first or in the second language. They also state that 
reading is decoding and understanding text for particular reading purposes. To understand 
written text, the readers engage in constructive process, from simple text to complex text, 
to make the text meaningful. Without reading and comprehending the text, the reader will 




It is important to know how the students can catch the information of the text, which 
techniques, strategies they use in order to get comprehension in a text. Reading 
comprehension is defined as the level of understanding writing or text. Skilful reading 
depends on the capacity to recognize words quickly and effortlessly. If words recognition 
is difficult, students use too much of their processing capacity to read individual words 
which interferes their ability to comprehend what is read. Reading texts constrain students 
to always pay attention to every single word and sentence. Reading for general 
comprehension is actually more complex than commonly assumed. It requires very rapid 
and automatic processing of words, strong skills in forming a general meaning 
representation of main ideas, and efficient coordination of many processes under very 
limited time constrains when accomplished by a skilled fluent reader. Some students may 
be able to understand a certain reading passage but the others may not be because every 
student has different level.  
Reading comprehension is an interactive process involving the readers, the text, and 
the activity or purpose for reading. It is a process of comprehending a text or passage, such 
as decoding the writer’s words and using background knowledge to construct an 
approximately understanding of the writer’s message. In this process, the reader’s effort 
and mental is in order to understand a text that is read or the process of constructing 
meaning from a text. Reading comprehension is also called as a process of constructing 
i.e., constructing process and constructing meaning. 
Metaphorical models of reading.  
Top down and bottom up.  
A frequent distinction is made between top down and bottom up processing. In 
metaphorical terms, this is the difference between looking at a forest or instead, studying 
the individual trees within it. (Harmer, 2007 p, 270). Reading comprehension there are 
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different models to understand the texts and some of these models are the metaphoric 
models from the bottom up and top down, each of them can get a panoramic view or 
something specific texts, allowing the Student can use these models to achieve an adequate 
level of understanding in the readings. 
The metaphorical top-down model gives the reader a general idea of reading, allows 
you to have the most important ideas of reading, while the metaphorical model from the 
bottom up allows the reader to analyse the details of the reading, here you can analyse the 
secondary ideas of the texts, joining both processes can get a general and detailed 
understanding of the entire text. 
It has been said that in top down processing the reader gets a general view of the 
reading passage by in some way, absorbing the overall picture. This is greatly helped if 
their schemata allow them to have appropriate expectations of what they are going to come 
across. In bottom up processing on the other hand, the reader or listener focuses on such 
things as individual words, phrases or cohesive devices and achieves understanding by 
stringing these detailed elements together to build up a whole. (Harmer 2007 p, 270).  
Reading comprehension is important to apply and develop methods, forms, strategies 
and models to achieve adequate understanding of a text, each student develops his own 
way of reading, for some it is easier to get a general idea about reading so it made reading 
all the text- top down, then explained his overview of the text, and for other students is 
more important as they develop reading go analysing words, sentences and paragraphs - 
bottom up, to get a complete understanding of the text, both processes are valid to achieve 
an adequate reading comprehension. 
It is probably most useful to see acts of reading as interactions between top down 
and bottom up processing. Sometimes it is the individual details that help us understand 
the whole; sometimes it is our overview that allows us to process the details. Without a 
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good understanding of a reasonable proportion of the details  gained or proposed through 
some bottom up processing, we may find it difficult  to come to a clear general picture of 
what is a text about, or about how to put together a coherent  stretch of discourse. But 
without some global understanding of the topic that is written or spoken about, even an 
understanding of the details may not be enough. (Harmer 2007 p, 270).  
Definition for top down model. 
Assume that reading is primary directly by reader goals and expectations. Again 
such a view is general and metaphorical. Top down models characterise the reader as 
someone who has a set of expectations about text information and samples enough 
information from the text to confirm or reject these expectations. To accomplish this 
sampling efficiently, the reader directs the eyes to the most likely places in the text to find 
useful information. The mechanism by which a reader would generate expectations is not 
clear, but these expectations might be created by a general monitoring mechanism. 
Inferencing is a prominent features of top down models, as is the importance of a reader´s 
background knowledge.  
Top down views highlight the potential interaction of all process with each other 
under the general control of a central monitor. In extreme interpretations, there is a 
question about what a reader could learn from a text if the reader must first have 
expectations about all the information in the text. In fact, few reading researches actually 
support strong down views. (Grabe and Stoller 2002, p.32)  
A top-down model implies that the reader makes a more general reading to get the 
general idea of the text and not focus on the smallest details, for this the student needs to 
relate their previous knowledge with the new thing that is discovered in the text, this The 




Top down models of reading.  
The student is processing the information that is collected from the reading as he is 
reading is predicting the subject and thus get a general idea of the text. Models of the 
reading process which predict that the processing sequence proceeds from predictions 
about meaning to attention to progressively smaller units, for example, letter, visual 
features. (Carter and Nunan 1995, p. 175). 
The top-down model focuses on predicting the subject of the text as well as the 
general idea of reading, achieving a general understanding of the text. Gough challenges 
top down models which emphasize the importance of predicting guessing in learning to 
read. (Carter and Nunan 1995, p. 60)  
This model is not based on the smallest details (words, phrases or sentences) but is 
based on getting the overview of the text, in order to understand the subject of the text. 
Smith 1971 and Goodman 1985 pay minimal attention to letter sound correspondences and 
place their emphasis on higher-order sources of information. (Carter and Nunan 1995, p. 
61)  
Top-down processing of language happens when someone uses background 
information to predict the meaning of the subject or topic they are going to read in a text, 
they develop expectations about what they will read, and confirm or reject these as they 
read. Top-down processing is thought to be an effective way of processing language. 
Example: Asking learners to predict what a newspaper article might be about from the 
headline or first sentence will encourage them to use top-down processing on the article. 
Definition for bottom up model. 
In this process of reading comprehension, it focuses more on low-level reading 
processes that teach students to construct meaning from the most basic units of the 
language, including letters, letter groups, and words. Students give meaning to a text by 
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building on the basis of analysing the smallest units of meaning, so the process begins with 
letters and sounds, building the recognition of morphemes and words, and then gradually 
moving to the identification of grammatical structures, sentences and longer texts. 
Suggest that all the reading follows a mechanical pattern which the reader creates a 
piece by piece mental translation of the information in the text with little interference from 
the reader’s own background knowledge. In the extreme view the reader processes each 
word letter by letter, each sentence word by word and each text sentence by sentence in a 
linear fashion. We know that such an extreme view is not entirely accurate. At the same 
time, there are aspects of this view reflected in the overview of the reading process. (Grabe 
and Stoller 2002, p.32)  
Bottom up model of reading.  
This process describes how a student can go from a simple identification of letters, 
words, phrases, sentences, paragraphs, to the understanding of a complete reading, because 
it is guided from the simplest to the most complex and that is what is developed within the 
levels of reading comprehension.  
Models of the reading process that describes the process  as a sequences of discrete 
steps in which  the direction of processing is from level features of text to higher levels, 
that is from the identification of letter to sounds, to words , to sentences and finally to 
meaning and thinking. (Carter and Nunan 1995, p. 169)  
Reading is a progression of words, where words, phrases, sentences, paragraphs and 
then the whole text are analysed first, and through this process the student can reach an 
adequate level of reading comprehension. Gough characterizes reading as a letter by letter 
progression through text, with letter identification followed by the identification of the 
sounds of the letters until words, their syntactic feature and then meanings are finally 
accessed. (Carter and Nunan 1995, p. 60)  
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This process of reading comprehension; it is based mainly on the smallest linguistic 
units of a text from which particular knowledge schemes are activated. In this vision, the 
process of comprehension begins with words (pronunciation, semantic value, morphology, 
etc.), which then give access to more extensive units (syntagmas, sentences, paragraphs) 
and finally to the interpretation of the complete text. Therefore, the overall message of the 
text is considered to be the sum of the information in each paragraph. The interpretation of 
each paragraph is determined by the previous interpretation of each sentence that is the 
result of the interpretation of each word, and so on.  
Two decades of empirical research have largely resolved …debates in favour of the 
bottom up models. A greater use of context cues to aid word recognition is not a 
characteristic of good readers; developing phonological sensitivity is critical for early 
success in reading acquisition; and instructional programmes that emphasize spelling 
sound decoding skills result in better readings outcomes because alphabetic coding is the 
critical sub-process that support fluent reading. (Stanovich 1999, p.29)  
Bottom-up   processing happens when someone tries to understand language by 
looking at individual meanings or grammatical characteristics of the most basic units of the 
text, (e.g. words for a reading), and moves from these to trying to understand the whole 
text. A good way to practice this model in class is by asking learners to read aloud may 
encourage bottom-up processing because they focus on word forms, not meaning. Besides 
that, students can be encouraged to use both bottom-up and top-down strategies to help 
them understand a text. For example in a reading comprehension learners use their 
knowledge of the genre to predict what will be in the text (top-down), and their 





Benefits of using visual aids in teaching reading.  
Reading is one of the important language skills, especially for the students as they 
need to read a lot of text books and materials throughout their entire academic life. 
However, students usually do not like reading that much. As a result, the task of the 
language teachers becomes difficult. However, if the teacher can make the reading 
interesting incorporating audio visual aids, learners may be attracted and engaged to the 
reading. Use of visual aids in reading can be benefited in many ways, students can create a 
confidential environment in classroom, so with these resources teachers can introduce 
topics about readings, so they can understand easily most of the texts.  
According to Yunus, Salehi & John (2013), use of visual aids creates interest among 
the learners in reading. Different visual aids like pictures, videos and projectors helps the 
learners to understand the abstract ideas of the text. Moreover, visual aids create an 
authentic communication between the readers and the text. It makes the reading process 
faster and active. Readers feel more engaged with the text through visual aids (p. 114-15). 
Visual aids (pictures, graphs etc.) in motivating reading. 
Majority of the students supported that different visuals motivate them in reading in 
diverse ways. One student told in class that audio visuals aids make the reading materials 
attractive and contextualized. He mentioned,  
Relevant audio visuals like videos help me to understand the reading text better. I 
can visualize the videos which helps me for better comprehension and inference about the 
readings. Also, if there is something very complicated to understand from a reading text, 
especially any data or description of a location, related pictures or graphs can help the 
readers to get the message relation with the topic of the videos.  
This is how student responded claiming that different audio visuals induce them in 
reading different literary texts. 
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Audio-visual aids in assisting the teachers. 
The use of audio-visual aids made the class interactive and dynamic. It brought 
variation in the class which removed the monotony of the lecture-based class. These also 
helped the teachers to draw the attention of the most of the students. Teachers could clarify 
the subjects to the students clearly and easily with the help of the audio-visual aids. It 
made the class alive, interactive and participatory. Moreover, teacher could easily convey 
the message to the students by using different audio-visual aids which would otherwise be 
difficult. Thus, the use of audio-visual aids helped the language teachers in teaching 
language skills. 
There is a saying "Reading is a window to the world", as people know by reading 
they can see the contents of a world without surrounds. According to the statement, we can 
conclude that reading is one of the skills that benefit different areas, subjects and also de 
daily lives, nowadays from people get up they start their life by reading cell phones 
messages, newspapers, notes, etc., so everything surrounded is relating with reading. 
At school learning to read is one important aspect that is always present in every 
subject, from start in the kindergarten, as English learning. Reading is not just read but 
more important is to know the content of the text. In English lessons are many methods 
that is used to help students understand the content of the reading, in this case is a good 
model to increase reading by using the top down and bottom up model, so students can get 
the reading comprehension. 
English language is not a language of everyday life, so it needs special treatment in 
order to understand it. To improve reading scores is better to use audio visual aids in order 
to get more comprehension in readings, because audio visual aids help students understand 
the indirectly the context of the reading this pictures with movements get students attention 
and its complete different from the monotony. So that students can easily understand the 
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content of the reading without having to interpret every word in reading, because it takes 
much longer. Moreover junior high school students will be much more interested on 
reading. 
2.3 Definitions of key terms   
Audiovisual aids. Are those sensory objects or images which initiate or and reinforce 
learning.  Besides that, are any instructional devices that can be seen and can be heard? 
Audiovisual aids are important tools for teaching learning process. It helps the teacher to 
present the lesson effectively and students learn and retain the concepts better and for 
longer duration. Use of audio visual aids improves students’ critical and analytical 
thinking. It helps to remove abstract concepts through visual presentation. However, 
improper and unplanned use of these aids can have negative effect on the learning 
outcome. Therefore, teachers should be well trained through in-service training to 
maximize the benefits of using these aids.  
Reading comprehension. It is defined as the level of understanding of a text or 
message. This understanding comes from the interaction between the words that are 
written and how they trigger knowledge outside the text or message. Comprehension is a 
"creative, multifaceted process" dependent upon four language skills: phonology, syntax, 
semantics, and pragmatics. Proficient reading depends on the ability to recognise words 
quickly and effortlessly. It is also determined by an individual's cognitive development, 
which is "the construction of thought processes". Some people learn through education or 
instruction and others through direct experiences. 
Bottom up model of reading. Metaphorical depiction of reading as a mechanical 
process in which the reader creates a unit by unit mental translation of the information in 
the text, with little interference from the reader’s own background knowledge.   
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Top down models of reading. Metaphorical depiction of reading that characterizes 
the reader as someone who has a set of expectations about text information, direct the eyes 
where to look on the pages and samples enough information from the text to confirm or 























Chapter III Hypothesis and variables 
3.1 Hypothesis  
     3.1.1 General hypothesis 
     GH: There is a close relationship between the use of audiovisual aids and reading   
             comprehension in English in second grade students of English at 25 Fe y Alegría  
             school, San Juan de Lurigancho, 2016. 
     3.1.2 Specific hypotheses 
     SH1. The use of multimedia projector is closely related to reading comprehension in     
              English in second grade students of English at 25 Fe y Alegría school, San Juan  
             de Lurigancho, 2016. 
     SH2. The use of internet is closely related to reading comprehension in English in   
              second grade students of English at 25 Fe y Alegría school, San Juan de    
              Lurigancho, 2016. 
      SH3.The use of videos is closely related to reading comprehension in English in      
              second grade students of English at 25 Fe y Alegría school, San Juan de  
              Lurigancho, 2016. 
3.2 Variables 
In this research raised type correlation hypothesis by what are considered a variable I 
and a variable II; also considering intervening variables that could be identified and 
presented in the following way: 
      Variable 01. 
     The first main variable corresponds a: Audiovisual aids. 
     Variable 02. 




     Intervening variables. 





3.3 Operationalization of variables 
 Operationalization of the variable 01. 
Table 1 
Variables and operationalization of variable 01 







 Recognizes the class topics through 
power points presentations 
 Identifies new vocabulary through 
pictures. 





 Complete English worksheets, using 
web sites. 
 Use web sites to look for 
information about the topics. 
 Produce better intonation in 







 Identifies a class topic, using videos. 
 Recognizes the topics easily, using 
videos. 
 Recognize pronunciation of new 











 Operationalizing the variable 02. 
Table 2 
Variables and operationalization of variable 02 






 Recognizes the reading topic  






 Writes words in gaps, from a text.  
 Organizes ideas about the reading, 




 Organizes ideas through sentences 
by answering questions. 
 Write the answers for the questions, 






Chapter IV Methodology 
4.1 Research approach 
This study about the audiovisual aids and reading comprehension in English in 
students of Fe y Alegría School, in San Juan de Lurigancho-2016 is a descriptive -
correlational research, because first the description of each variable is given to then, 
determine the level of relationship between them. This is variable one and variable two.   
(Hernández, Fernandez & Baptista, 2014. p. 92) 
4.2 Research type 
According to Reyes and Sanchez (2015, p.  44) This research is of a basic type 
because the main objective is to discuss all the theory available about the two variables in 
the theoretical bases stage. After the hypothesis testing scientific theory will be reported as 
a way to support or reject the already existence theory about the relationship of audiovisual 
aids and reading comprehension. 
4.3 Research design   
This research will be of a correlational design. A correlational research can be 
accomplished by a variety of techniques which include the collection of empirical data.  It 
will examine the covariation of two variables; they are audiovisual aids and reading 
comprehension. The objective is to describe the two variables and then analyze the 
relationship between then, in a particular moment. (Hernández, Fernandez &Baptista, 
2014. p. 158). 






OX = observation of the variable 01  
OY = observation of the variable 02  
M = sample  
r = relationship between variables 
4.4 Population and sample 
The participants of this study are 128 school students at the Fe y Alegria School in 
san Juan de Lurigancho, Lima. Their ages range between 12 and 14 years old and the 
distribution of female and male students is about equal. Most of the students have a low 
social economic level. The sample includes the total number of students considered in the 
population. So we can say that a census will be applied. 
4.5 Techniques and instruments of data collection 
Table 3 
The techniques and instruments of data collection in this research will be: 
Techniques Instruments 
2. Survey  Questionnaire  
3. Measurement of skills Tests of reading comprehension  
4. Documentary analysis Content analysis  
5.  Experts opinions  Experts opinions sheets  
 
The instruments were drawn up taking into account the nature of the research, its 
design and the type of data that will collect, so that a questionnaire was developed based 
on the Likert scale to measure the first variable; and for the second variable was used a 






Technical data of the instrument of variable I 
Denomination Audiovisual aids 
Author Leny Maria Llalleri Cardenas 
Origin Lima, Perú 
Year of edition 2018 
Area of application Applicable to secondary school students 
Administration Individual or collective 
Time of application 30 minutes 
Calification Manual 
Typification Baremático y pluriobservacional 
Baremo  The minimum score is 0 and the maximum score is 90. 
Significance and 
structure 
It consists of 18 items whose answers correspond to a Likert 
scale that is rated with 1, 2, 3, 4 or 5 points. 
Calification Frequency-type Líkert scale: Never, rarely, sometimes, 
almost always and always 
Materials It is presented as a sheet in which the items and application 
instructions appear to be answered on the same sheet. 
Validity Content validity by expert judgment 




Technical data of the instrument of variable II 
Denomination Reading comprehension 
Author Leny Maria Llalleri Cardenas 
Origin Lima, Perú 
Year of edition  2018 
Area of application Applicable to secondary school students 
Administration Individual or collective 
Time de application 30 minutes 
Calification Manual 
Typification Baremático y pluriobservacional 
Baremo  The minimum score is 0 and the maximum score is 20. 
Significance and 
structure 
It consists of 5 items whose answers correspond to a mixed 
test. 
Calification Dichotomous scale. 
Materials It is presented as a sheet in which the items and application 
instructions appear to be answered on the same sheet. 
Validity Content validity by expert judgment 




4.6 Statistical Treatment 
Treatment statistics and interpretation of results shall be taken into account 
descriptive statistics and inferential statistics. Descriptive statistics: was the information 
processing, with the elaboration of statistical graphs and tables. 
Inferential statistics: provides the theory necessary to infer or estimate the 
generalization on the basis of partial information using coefficients and formulas. Thus, 
Webster (2001) sustains that "inferential statistics involves the use of a sample to draw any 
inference or conclusion about the population of which makes part the sample" (p. 10). 
In addition, used the SPSS (Statistical Package software for Social Sciences version 
20.0 in Spanish), to process the results of the inferential statistical tests. Statistical 

















Chapter V Results 
5.1 Validity and reliability of instruments 
     Techniques are systematized and operative procedures, they serve to solve practical 
problems. The techniques can be: Observation, interview, document analysis, scales to 
measure attitudes, experimentation and the survey. The instruments are auxiliary means to 
collect and record the data obtained through the techniques. 
     In this research, used a Questionnaire and a Test to measure the selected variables and 
the instruments were: 
 Questionnaire 
 English test  
a. Data Sheet 
     Instrument N° 01. 
      Name: Questionnaire about the use of audiovisual aids   
      Time of application: 20 minutes approximately.  
      Description: This instrument which consists 18 items formulated on the basis of      
                          indicators of the following dimensions: Multimedia Projector with 7  
                          questions (1, 2, 3, 4, 5, 6 y 7). Internet with 5 questions (8, 9, 10, 11 y 12) 
                          Videos with 6 questions (13, 14, 15, 16, 17 y 18).  
      Author: Leny Llalleri Cardenas. 
      Validity: Validated by Dr. Rogil, expert, teacher and research advisor. 
      Year: 2017. 
      Application: Direct and individual or group. 
      Answer Options: 1 = Never 
          2 = Seldom 
          3 = Sometimes 
41 
 
         4 = Usually 
         5 = Always 
     Instrument N° 02. 
     Name: English test. 
     Time of application: 30 minutes.  
      Description: This instrument which consists 6 items formulated on the basis of  
                            indicators of the following dimensions: Top Down con 2 preguntas (1 y  
                            2) Bottom up con 3 preguntas (3, 4 y 5)  
       Author: Leny Llalleri Cardenas 
       Validity: Validated by Dr. Rogil, expert, teacher and research advisor.     
       Year: 2017. 
       Application: Direct and individual or group. 
b. Validity of instruments 
For validation of the measurement instrument, the validity of content was used; In 
this respect Gamarra refers: the validity of content, is to evaluate if the items that we have 
used to construct the test are relevant for the use that will be given to the test, Raises the 
next question about validity, are you measuring what you think you are measuring? If so, 
its measurement is valid, but evidently lacks validity. This type of validity judges the 
appropriateness of the instrument and the inferences extracted from the scores, this 
validation was made by expert judgment, in the table the professionals who issued their 
valuation judgment are mentioned in the table. 
Instrument N° 01. 
Validation of instruments. 
The validation process was performed by means of experts’ judgment. The following 




Expert’s evaluation results of the research instrument 
N° Experts From Score 
1 M. Ed. Miguel Ore de los 
Santos 
National University of Education 
Enrique Guzman y Valle, Peru 
88 
2 Dr. Edith Zarate Aliaga National University of Education 
Enrique Guzman y Valle, Peru 
87 
3 Dr. Rogil Sanchez Quintana National University of Education 
Enrique Guzman y Valle, Peru 
90 
Average score 88 
Source: Author`s own work 
The average score of the instrument corresponds to a very good level according to 
the study made by Cabanillas (2004, cited in Lavado, 2010) in which the following chart 
of validating instruments is presented: 
     Instrument N° 02. 
Table 7 
Test of English Validation of instruments by experts 
N° Experts From Score 
1 M. Ed. Miguel Ore de los 
Santos 
National University of Education 
Enrique Guzman y Valle, Peru 
90 
2 Dr. Edith Zarate Aliaga National University of Education 
Enrique Guzman y Valle, Peru 
85 
3 Dr. Rogil Sanchez Quintana National University of Education 
Enrique Guzman y Valle, Peru 
91 
Average score 89 
Source: Author`s own work 
The average score of the instrument corresponds to a very good level according to 
the study made by Cabanillas (2004, cited in Lavado, 2010) in which the following chart 





Criteria of Instruments’ Validity 
N° Criteria of validity Score 
1 Excellent 91-100 
2 Very good 81-90 
3 Good 71-80 
4 Fair 61-70 
5 Fail 51-60 
           Source: Author`s own work 
c. Reliability 
Reliability for Questionnaire instrument about the use of audiovisual aids. 
The procedure used for the reliability consisted in the application of a test to a pilot 
sample conformed by 20 people, were chosen at random within the sample under study, 
the instrument was based on correspondence to the dimensions of the variable and for the 
reliability was applied the Cronbach's alpha coefficient, this coefficient estimates the 
consistency of the total test looking for the homogeneity of the test or test. The formula 
used to calculate the Cronbach coefficient is: By means of the variance of the items and 





Si2: It is the sum of variances of each item 
St2: It is the variance of the total of rows. 
K: It is the number of questions or items. 





































Interpretation Scale  
Ranks Magnitude 
0,81 a 1,00 Very high 
0,61 a 0,80 High 
0,41 a 0,60 Moderate 
0,21 a 0,40 Low 
0,01 a 0,20 Very low 
                                         Source: Author`s own work 
Test of reliability. 
Reliability statistics 
Cronbach alpha N of element 
,803 20 
 
The value of α = 0.803 is interpreted by reference to the scale where the magnitude 
found is in the very high range, therefore, the research instrument has a high reliability and 
can be applied without difficulty. 
d. Reliability for English test instrument 
The procedure used for the reliability consisted in the application of a test to a pilot 
sample conformed by 20 people with the same characteristics of the sample under study, 
the instrument was based on correspondence to the dimensions of the variable and for the 
reliability was applied the Cronbach's alpha coefficient, this coefficient estimates the 
consistency of the total test looking for the homogeneity of the test.  
The formula used to calculate the Cronbach coefficient is: By the variance of the 








































Si2: It is the sum of variances of each item.  
St2: It is the variance of the total of rows. 
K: t is the number of questions or items. 
This formula was processed through the SPSS 19.0 statistical software, getting the 
following results 
Table 10 
Interpretation Scale  
Ranks Magnitude 
0,81 a 1,00 Very high 
0,61 a 0,80 High 
0,41 a 0,60 Moderate 
0,21 a 0,40 Low 
0,01 a 0,20 Very low 
      Source: Author`s own work 
Test of reliability 
Reliability statistics 
Cronbach alpha N of element 
,871 24 
 
This formula was processed through the SPSS 19.0 statistical software, obtaining the 
following results: 
The value of α = 0.871 is interpreted by reference to the scale where the magnitude 
found is in the very high range, therefore the research instrument has a high reliability and 





5.2 Presentation and analysis of results 
Once the questionnaires were elaborated, taking into account the different variables 
to be studied, the validity of the instruments were determined. Then the reliability values 
were determined and for this purpose, was determined by the Cronbach's Alpha formula. 
Later these instruments were applied to the sample of this study, in second grade students 
of English at 25 Fe y Alegría school, San Juan de Lurigancho, 2016. The data was 
processed by the statistical software SPSS, these results were the following. 
Instruments results. 
Frequency and percentage of the dimension: use of multimedia projector in students  
        of second grade of secondary at Fe y Alegria School N° 25, San Juan de Lurigancho -   
       2016. 
Table 11 
Multimedia projector use Summary of the frequency and percentage  
Scale State Frequency Percent 
31 – 35 Very High  80 66.12% 
25 – 30 High 28 23.14% 
19 – 24 Medium 11 9.09% 
13 – 18 Low 2 1.65% 
07 – 12 Very Low 0 0.00% 
Total 121 100.00% 





Figure 1. Multimedia Projector Use. Source: Author`s own work 
Regarding the use of the multimedia projector, 66.12% of the participating students 
show a very high level, 23.14% of them show a high level, 9.09% is at a medium level and 
1.65% a low level. 
The Frequency and percentage of the dimension: use of internet in students of 
second grade of secondary at Fe y Alegria School N° 25, San Juan de Lurigancho -
2016. 
Table 12 
Internet use a summary of the frequency and percentage  
Scale State Frequency Percent 
22 – 25 Very high 75 61.98% 
18 – 21 High 29 23.97% 
14 – 17 Medium 13 10.74% 
10 – 13 Low 3 2.48% 
05 – 09 Very Low 1 0.83% 
Total 121 100.00% 





Figure 2. Internet Use. Source: Author`s own work 
Regarding the dimension, the use of Internet, 61.98% of the students show a very 
high level, 23.97% show a high level, 10.74% a medium level, 2.48% a low level and 
0.83% a very Low level. 
The Frequency and percentage of the dimension: use of videos in students of second     
         grade of secondary at Fe y Alegria School N° 25, San Juan de Lurigancho -2016. 
Table 13 
Videos use - A summary of the frequency and percentage  
Scale State Frequency Percent 
26 – 30 Very high 90 74.38% 
21 – 25 High 20 16.53% 
16 – 20 Medium 8 6.61% 
11 – 15 Low 3 2.48% 
06 – 10 Very Low 0 0.00% 
Total 121 100.00% 






Figure 3. Videos Use. Source: Author`s own work 
Regarding the dimension, the use of videos, 74.38% of the students show a very high 
level, 16.53% of them show high level, 6.61% are in medium level and 2.48% are in the 
low level. 
The frequency and percentage of the variable audiovisual aids in students of second 
grade of secondary at Fe y Alegria School N° 25, San Juan de Lurigancho -2016. 
Table 14 
Variable, audiovisual aids - A summary of frequency and percentage  
Scale State Frequency Percent 
76 - 90 Very high 90 74.38% 
62 - 75 High 20 16.53% 
48 - 61 Medium 10 8.26% 
34 - 47 Low 1 0.83% 
18 - 33 Very low 0 0.00% 
Total 121 100.00% 





Figure 4. Variable Audiovisual Aids. Source: Author`s own work 
Regarding the variable, audiovisual aids variable, 74.38% of the students surveyed 
showed a very high level, 16.53% of them are in the high level, 8.26% a medium level and 
0.83% are in the low level. 
The Frequency and percentage of the variable reading comprehension in English in 
students of second grade of secondary at Fe y Alegria School N° 25, San Juan de 
Lurigancho -2016. 
Table 15 
Variable reading comprehension - A summary of the frequency and percentage  
Scale State Frequency Percent 
17 - 20 Very high 89 73.55% 
13 - 16 High 6 4.96% 
09 - 12 Medium 24 19.83% 
05 - 08 Low 2 1.65% 
00 - 04 Very Low 0 0.00% 




Figure 5. Variable, Reading Comprehension. Source: Author`s own work 
Regarding the variable reading comprehension, 73.55% of the students show a very 
high level, 4.96% of them a high level, 19.83% a medium level and 1.65% are at the low 
level. 
a. Statistical Specific Hypothesis Testing 
    SH1. The Coefficient of correlation with regard to the Use of the Multimedia  
              Projector and reading comprehension in English in students of second grade   
              of secondary at Fe y Alegria School N° 25, San Juan de Lurigancho -2016. 
Table 16 
Use Multimedia Projector and Reading Comprehension 
Correlations 
 











Sig. (bilateral) . ,000 






Sig. (bilateral) ,000 . 
N 121 121 
**.The correlation is significant in the level 0.01 (bilateral). 




Interpretation of correlation coefficients  
 
Correlation coefficient Interpretation 
+ 1,00 Perfect Correlation (+) o (-) 
From +0,90a +0,99 Very high correlation (+) o (-) 
From +0,70a +0,89 High correlation  (+) o (-) 
From +0,40a +0,69 Moderate correlation ( +) o (-) 
From +0,20a +0,39 Low correlation (+) o (-) 
From +0,01a +0,19 Very low correlation (+) o (-) 
0 Null correlation 
Source: Author`s own work. 
Consequently, the correlation between the Use of the Multimedia Projector and 
Reading Comprehension of the students of the second grade students of English at 25 Fe y 
Alegría school, San Juan de Lurigancho, 2016 is high, because rs = 0.846, with regard to 
the sample study.  
The contrast of hypotheses regarding the use of the Multimedia Projector and 
Reading Comprehension of English students of the second grade students of English at 25 
Fe y Alegría school, San Juan de Lurigancho, 2016. 
b. Operational hypothesis 
Ho: The use of multimedia projector is not closely related to reading comprehension in 
English in second grade students of English at 25 Fe y Alegría school, San Juan de 
Lurigancho, 2016. 
Ho : os   
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Ha: The use of multimedia projector is closely related to reading comprehension in English 
in second grade students of English at 25 Fe y Alegría school, San Juan de 
Lurigancho, 2016. 
Ha : os   
c. Significance Level   
05,0  means el 5% 












e. Region of rejection and acceptance 
 =0.05 
gl= 119 
Critical value = 2,02 
 
 
Figure 6. Multimedia Projector and Reading Comprehension 
 
Accept H0 si -2,02 < tc < 2,02 
Reject H0 si -2,02   tc   2,02 
f. Data collection and calculations 
n = 121 
rs = 0,846 
rejection region  Ho Rejection region Ho 

























g. Statistical Decision 
Considering that t calculated is higher than theoretical t (17.315> 2.02), the null 
hypothesis (Ho) is rejected and alternative hypothesis (Ha) is accepted. 
h. Statistical conclusion 
We therefore concluded: there is a statistically significant correlation in the 
population between the use of the multimedia projector and the reading comprehension in 
English in the students of second grade students of English at 25 Fe y Alegría school, San 
Juan de Lurigancho, 2016. 
  Statistical Specific Hypothesis Testing. 
SH2. The coefficient of correlation with regard to the Use of Internet and reading   
          comprehension in English in students of second grade of secondary at Fe y   












The use of internet and reading comprehension 
Correlations 
 Internet use 
Reading 
comprehension 
Rho de Spearman Internet Use Correlation coefficient 1,000 ,769** 
Sig. (bilateral) . ,000 
N 121 121 
Reading 
comprehenshion  
Correlation coefficient ,769** 1,000 
Sig. (bilateral) ,000 . 
N 121 121 
**. The correlation is significant in the level 0.01 (bilateral). 
 
Table 19 










Source: Author`s own work.  
Correlation coefficient Interpretation 
+ 1,00 Perfect Correlation (+) o (-) 
From +0,90a +0,99 Very high correlation (+) o (-) 
From +0,70a +0,89 High correlation  (+) o (-) 
From +0,40a +0,69 Moderate correlation ( +) o (-) 
From +0,20a +0,39 Low correlation (+) o (-) 
From +0,01a +0,19 Very low correlation (+) o (-) 
0  Null correlation 
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As a consequence, the correlation between Internet use and reading comprehension 
in English in Second Grade students at Fe y Alegría 25 in San Juan de Lurigancho, 2016, 
is high, due to the fact that rs = 0.769, with respect to the study sample. 
There is a contrastation of hypothesis regarding Internet use and reading 
comprehension in English in Second Grade students of Fe y Alegría School 25 of San Juan 
de Lurigancho, 2016 
a. The Hypothesis Operational 
Ho: The use of internet is not closely related to reading comprehension in English in 
second grade students of English at 25 Fe y Alegría school, San Juan de Lurigancho, 
2016. 
Ho : os   
Ha: The use of internet is closely related to reading comprehension in English in second 
grade students of English at 25 Fe y Alegría school, San Juan de Lurigancho, 2016. 
Ha : os   
b. Significance Level 
05,0  means el 5% 












d. Region of rejection and acceptance 
 =0.05 
gl= 119 




Figure 7. The use of internet and reading comprehension 
 
Accept H0 si -2,02 < tc < 2,02 
Reject H0 si -2,02   tc   2,02 
e. Data collection and calculations 
n = 121 





















f. Statistical Decision 
Since t calculated is higher than theoretical t (13.108> 2.02), as a result, reject the 
null hypothesis (Ho) and accept the alternative hypothesis (Ha). 
g. Statistical conclusion 
The conclusion is: there is a statistically significant correlation in the population 
between the use of internet and reading comprehension in English in Second Grade 
students at Fe y Alegría 25 in San Juan de Lurigancho, 2016 
Rejection region Ho Rejection region Ho 





Statistical Specific Hypothesis Testing. 
SH3.The coefficient of correlation with regard to the Use of videos and reading     
         comprehension in English in students of second grade of secondary at Fe y  
          Alegria School N° 25, San Juan de Lurigancho -2016. 
Table 20 
Use of Videos and Reading Comprehension  
Correlations 
 Use Videos 
Reading 
comprehension 
Rho de Spearman Use Videos Correlation coefficient  1,000 ,895** 
Sig. (bilateral) . ,000 
N 121 121 
Reading 
comprehension  
Coefficient de correlation ,895** 1,000 
Sig. (bilateral) ,000 . 
N 121 121 
**. The correlation is significant in the level 0.01 (bilateral). 
Source: Author`s own work 
Table 21 









   
Source: Author`s own work.  
Correlation coefficient Interpretation 
+ 1,00 Perfect Correlation (+) o (-) 
From +0,90a +0,99 Very high correlation (+) o (-) 
From +0,70a +0,89 High correlation  (+) o (-) 
From +0,40a +0,69 Moderate correlation ( +) o (-) 
From +0,20a +0,39 Low correlation (+) o (-) 
From +0,01a +0,19 Very low correlation (+) o (-) 
0 Null correlation 
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Consequently, the correlation between video use and reading comprehension in 
English in Second Grade students at Fe y Alegría 25, San Juan de Lurigancho, 2016, is 
high, due to the fact that rs = 0.895, with regard to the sample study. 
There is contrasting of hypotheses with regard to videos use and reading 
comprehension in English in Second Grade students of Fe y Alegría School 25 of San Juan 
de Lurigancho, 2016. 
a. Hypothesis Operational 
Ho: The use of videos is not closely related to reading comprehension in English in second 
grade students of English at 25 Fe y Alegría school, San Juan de Lurigancho, 2016. 
Ho: os   
Ha: The use of videos is closely related to reading comprehension in English in second 
grade students of English at 25 Fe y Alegría school, San Juan de Lurigancho, 2016. 
Ha: os   
b. Significance Level  
05,0  means, el 5% 












d. Region of rejection and acceptance 
 =0.05 
gl= 119 




Figure 8. Use of Videos and Reading Comprehension  
 
Accept H0 si -2,02 < tc < 2,02 
Reject H0 si -2,02   tc   2,02 
e. Data collection and calculations 
n = 121 





















f. Statistical Decision 
Since t calculated is higher than theoretical t (21.892> 2.02), the null hypothesis 
(Ho) is rejected and the alternative hypothesis (Ha) is accepted. 
g. Statistical conclusion 
The conclusion is: there is a statistically significant correlation between the use of 
videos and reading comprehension in English in the Second grade students of Fe y Alegría 
25, San Juan de Lurigancho, 2016. 
Rejection region Ho Rejection region Ho 





Statistical General Hypothesis Testing. 
SH. The coefficient of correlation with regard to the audiovisual aids and reading           
        comprehension in English in students of second grade of secondary at Fe y  
        Alegria School N° 25, San Juan de Lurigancho -2016. 
Table 22 







Rho de Spearman Audiovisual aids  Correlation coefficient  1,000 ,980** 
Sig. (bilateral) . ,000 
N 121 121 
Reading 
comprehension  
Correloation coefficient ,980** 1,000 
Sig. (bilateral) ,000 . 
N 121 121 
**. The correlation is significant in the level 0.01 (bilateral). 
Source: Author`s own work 
Table 23 










Source: Author`s own work.  
Correlation coefficient Interpretation 
+ 1,00 Perfect Correlation (+) o (-) 
From +0,90a +0,99 Very high correlation (+) o (-) 
From +0,70a +0,89 High correlation  (+) o (-) 
From +0,40a +0,69 Moderate correlation ( +) o (-) 
From +0,20a +0,39 Low correlation (+) o (-) 
From +0,01a +0,19 Very low correlation (+) o (-) 
0  Null correlation 
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Contrastation of hypotheses with regard to audiovisual aids and reading 
comprehension in English in Second Grade students of Fe y Alegría School 25 of San Juan 
de Lurigancho, 2016. 
a. The Hypothesis Operational 
Ho: There is not a close relationship between the use of audiovisual aids and reading 
comprehension in English in students of second grade of secondary at Fe y Alegria 
School N° 25, San Juan de Lurigancho -2016. 
Ho: os   
Ha: There is a close relationship between the use of audiovisual aids and reading 
comprehension in English in students of second grade of secondary at Fe y Alegria 
School N° 25, San Juan de Lurigancho -2016. 
Ha : os   
b. Significance level. 
05,0  means el 5% 












d. Region of rejection and acceptance 
 =0.05 
gl= 119 




Figure 9. Use of Audiovisual Aids and Reading Comprehension 
 
Accept H0 si -2,02 < tc < 2,02 
Reject H0 si -2,02   tc   2,02 
e. Data collection and calculations 
n = 121 





















f. Statistical Decision 
Since t calculated is higher than theoretical t (53.724> 2.02), the consequence, is that 




Rejection region Ho Rejection region de Ho 





g. Statistical conclusion 
Therefore the conclusion is: there is a statistically significant correlation in the 
population between audiovisual aids and reading comprehension in English in the Second 
grade students of Fe y Alegría 25, San Juan de Lurigancho, 2016. 
5.3. Discussion of results 
From the results of the hypothesis-testing we can infer there is a statistically 
significant correlation in the population between audiovisual aids and reading 
comprehension in English in the Second grade students of Fe y Alegría 25, San Juan de 
Lurigancho, 2016. This result coincides with the results obtained by Palacin (2014), who 
concluded that “the audiovisual aids influence in reading comprehension in computation 
and informatics in II cycle of superior institute technologic of Huaycàn (U de Mann – 
Whitney = 60.000, p < 0.05) as shown by their by statistical evidence. Our study also 
coincides partially with the research made by Ramirez (2012)” the benefits of using visual 
aids in the language classroom have been researched and asserted by scholars over the 
years. Summarizing, visual aids are claimed to facilitate the learning process and to 
improve the outcomes in the language classroom”.  
After testing the specific hypothesis 1, we can infer that there is a statistically 
significant correlation in the population between the use of the multimedia projector and 
the reading comprehension in English in the students of second grade students of English 
at 25 Fe y Alegría school, San Juan de Lurigancho, 2016. This result partially coincides 
with the results obtained by Jimenez (2013), who concluded that “in the use of multimedia, 
students have control over their environment learning, they have access to reading 
worksheets in the development of the topic, also have different resources to help to 
understand reading comprehension, they consider the technology is helpful for them. 
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Besides that, Nolasco (2012) conclude that “teachers` working is very useful with 
interactive methodology, using multimedia (multimedia projector), due to many 
educational changes, the teaching-learning process, is more interactive and meaningful for 
student and teacher”. 
This assertions has to do with the use of multimedia projector in the development of 
reading comprehension, is important due to it is an important tool for learning English in a 
meaningful way. 
After testing the specific hypothesis 2, we can infer that there is a statistically 
significant correlation in the population between the use of internet and reading 
comprehension in English in Second Grade students at Fe y Alegría 25 in San Juan de 
Lurigancho, 2016 This result relates with the results obtained by  Pérez (2014) The general 
objective of this study was to explain the influence of using Educa play (web page), who 
drew the conclusion that “ there is an influence of using the platform(web page) to develop 
reading comprehension. It considered the internet as an interesting tool to acquire English 
language. 
After testing the specific hypothesis 3, we can infer that there is a statistically 
significant correlation between the use of videos and reading comprehension in English in 
the Second grade students of Fe y Alegría 25, San Juan de Lurigancho, 2016. This result 
coincides in part with this obtained by Herrera (2015), who concluded that the use of 
educational resources like videos and web pages are for development oral, writing and 








After making the hypothesis-testing in the field work, we have arrived at the following 
conclusions: 
1. There is a significant correlation between the use of audiovisual aids and reading 
comprehension in English in second grade students at Fe y Alegría 25 School, San Juan de 
Lurigancho, 2016. (Very high positive correlation, rs = 0.980). 
2. There is a significant correlation between the use of multimedia projector and reading 
comprehension in English in second grade students at Fe y Alegría 25 School, San Juan de 
Lurigancho, 2016. (High positive correlation, rs = 0.846) 
3. There is a significant correlation between the use of the internet and reading 
comprehension in English in second grade students at Fe y Alegría 25 School, San Juan de 
Lurigancho, 2016. . (High positive correlation, rs = 0.769). 
4. There is a significant correlation between the use videos and reading comprehension in 
English in second grade students at Fe y Alegría 25 School, San Juan de Lurigancho, 2016. 













1. We recommend to teachers of English of Fe y Alegria School, SJL, to use audio visual 
aids in order to stimulate the students to have a better reading comprehension. Moreover, 
as the educator and facilitator, the teacher plays an important role in the classroom. They 
should be trained in the use of audiovisual aids as in reading comprehension strategies in 
order to improve reading comprehension at all levels.  
2. We recommend to teachers of English of Fe y Alegria School, SJL to try to use 
multimedia projector in the teaching and learning processes, especially in reading lessons 
as a way to improve reading comprehension for all the students. Multimedia projector is 
design to make learning more memorable because students can easily remember English 
language lessons understanding topics with the help of movies, slides, pictures and power 
point presentations. 
3. We recommend to teachers of English of Fe y Alegria School, SJL, in the use of the 
internet that there are many resources like web sites as you tube, busy teachers, Educa 
play, translators, etc to help them prepare more suitable and interesting lessons. These 
Internet-based materials improve the students’ reading comprehension abilities. Teachers 
can explore some great materials from the internet. Teachers should be aware of the fact 
that they are not the only source of knowledge in class. Internet-based materials are good 
ways for students to get knowledge, besides textbook materials, because they are living in 
globalization era and they have to open their minds for the electronic world. As students, 
they have to be more diligent, innovative, creative, and academically active not only in 
class, but also out of class. They should improve their soft skills and hard skills to study 
reading comprehension by themselves not depending on their teachers.   
4. We recommend to teachers of English of Fe y Alegria School, SJL to use videos for 
teaching reading comprehension and create variety in the teaching learning English 
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process. The teachers of English should improve their creativity in teaching reading, 
because videos attract the students’ motivation, and in order to make the students enjoy 
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The use of audiovisual aids and reading comprehension in second grade students of English at 25 Fe y Alegria School, San Juan de 
Lurigancho 2016 
Formulation of the problem Study objectives Research hyphotesis Study variables Methodology 
Population and 
sample 
General problem  
To what extent is the use of audiovisual 
aids related to reading comprehension in 
second grade students of English at 25 Fe 
y Alegría school, San Juan de 
Lurigancho, 2016”?  
Specific problems 
 To what extent is multimedia 
projector related to reading 
comprehension in second grade students 
of English at 25 Fe y Alegría school, San 
Juan de Lurigancho, 2016”? 
 To what extent is the use of internet 
related to reading comprehension in 
English in second grade students of 
English at 25 Fe y Alegría school, San 
Juan de Lurigancho, 2016? 
 To what extent is the use of videos 
related to reading comprehension in 
English in second grade students of 
English at 25 Fe y Alegría school, San 
Juan de Lurigancho, 2016”? 
General objective 
To establish the relationship between the use of 
audiovisual aids and reading comprehension in 
English in second grade students of English at 
25 Fe y Alegría school, San Juan de 
Lurigancho, 2016. 
Specific objectives  
 To determine the relationship between the 
use of multimedia projector and reading 
comprehension in English in second grade 
students of English at 25 Fe y Alegría school, 
San Juan de Lurigancho, 2016. 
 To determine the relationship between the 
use of internet and reading comprehension in 
English in second grade students of English at 
25 Fe y Alegría school, San Juan de 
Lurigancho, 2016. 
 To determine the relationship between the 
use of videos and reading comprehension in 
English in second grade students of English at 




There is a close relationship between the 
use of audiovisual aids and reading 
comprehension in English in students of 
second grade of secondary at Fe y 
Alegria School N° 25, San Juan de 
Lurigancho -2016. 
Specific Hypotheses 
 The use of multimedia projector is 
closely related to reading comprehension 
in English in second grade students of 
English at 25 Fe y Alegría school, San 
Juan de Lurigancho, 2016. 
 The use of internet is closely related 
to reading comprehension in English in 
second grade students of English at 25 
Fe y Alegría school, San Juan de 
Lurigancho, 2016. 
 The use of videos is closely related to 
reading comprehension in English in 
second grade students of English at 25 




















Basic type  
 
















The participants of this 
study are 128 school 
students at the Fe y 
Alegria School in san 
Juan de Lurigancho, 
Lima. Their ages range 
between 12 and 14 
years old and the 
distribution of applied. 
Being thus the 
population of different 
cultural backgrounds. 
Female and male 
students are about 
equal. Most of the 
students have a low 
social economic level. 
The sample includes 
the total number of 
students considered in 
the population. So we 
can say that a census 





     Instrument N° 01. 
      Name: Questionnaire about the use of audiovisual aids   
      Time of application: 20 minutes approximately.  
      Description: This instrument which consists 18 items formulated on the basis of      
                          indicators of the following dimensions: Multimedia Projector with 7  
                          questions (1, 2, 3, 4, 5, 6 y 7). Internet with 5 questions (8, 9, 10, 11 y 12) 
                          Videos with 6 questions (13, 14, 15, 16, 17 y 18).  
      Author: Leny Llalleri Cardenas. 
      Validity: Validated by Dr. Rogil, expert, teacher and research advisor. 
      Year: 2017. 
      Application: Direct and individual or group. 
      Answer Options: 1 = Never 
          2 = Seldom 
          3 = Sometimes 
         4 = Usually 
         5 = Always 
 
Cuestionario sobre el uso de los medios audiovisuales en el aprendizaje del idioma 
ingles 
Estimado estudiante; 
El propósito de este cuestionario es conocer el uso de los medios audiovisuales en el 
aprendizaje del idioma Inglés. Por favor, lee con atención cada enunciado y marca una de 
las alternativas con la mayor objetividad posible. Toda respuesta que refleje fielmente tu 
77 
 
modo de pensar y actuar es una buena respuesta, el tiempo para ejecutar la tarea es libre; lo 
importante es hacerlo bien. 
1. Marca la opción que consideres tu mejor respuesta. 
Nunca Rara vez Algunas veces Casi siempre Siempre 
1 2 3 4 5 
 
Nº Ítems 1 2 3 4 5 
 Dimensión I:  Multimedia Proyector      
1 El uso de imágenes proyectadas en el PPT en las  clases de 
inglés me ayuda a entender mejor el tema. 
     
2 Ver las diapositivas de los temas en el multimedia  me 
ayuda a relacionar lo que ya aprendí con lo que voy a 
prender. 
     
3 Las clases con power point, me ayudan a conocer las 
palabras nuevas en inglés. 
     
4 Se aprende más rápido el inglés si las clases son con 
multimedia. 
     
5 Aprender el inglés con diapositivas en power point  me 
motiva a tener mayor atención a la clase. 
     
6 Cuando el profesor hace las clases de inglés con multimedia 
es más fácil resolver las tareas. 
     
7 Las clases de inglés son más entretenidas con multimedia.      
 Dimensión II:  Internet      
8 Uso las páginas web para buscar información sobre las 
clases de inglés y desarrollar las tareas. 
     
9 Me siento más entretenido cuando uso las páginas web para  
consolidar lo aprendido de los temas en las clases de inglés. 
     
10 Busco más información acerca del tema tratado en la clase 
de inglés en el internet. 
     
11 You tube me ayuda a practicar el idioma  inglés de una 
forma más dinámica. 
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12 Las páginas web me ayudan a mejorar la  entonación de las 
palabras nuevas en inglés. 
     
 Dimensión III:  Videos      
13 Aprendo el inglés con  interés viendo  videos en las clases.      
14 Los videos en clase, mejoran mi aprendizaje del idioma 
inglés. 
     
15 Presto más atención cuando las clases son con videos.      
16 Aprendo inglés, fácil cuando uso videos.      
17 Los videos me ayudan a conocer palabras nuevas en inglés.      
18  Reconozco la pronunciación de las palabras  nuevas en 
ingles cuando observo videos en mis clases.  






















Instrument N° 02 
     Name: English test. 
     Time of application: 30 minutes.  
      Description: This instrument which consists 6 items formulated on the basis of  
                            indicators of the following dimensions: Top Down con 2 preguntas (1 y  
                            2) Bottom up con 3 preguntas (3, 4 y 5)  
       Author: Leny Llalleri Cardenas 
       Validity: Validated by Dr. Rogil, expert, teacher and research advisor.     
       Year: 2017. 
       Application: Direct and individual or group. 
 
English test 
Name: ………………………………………………………. Date: ……… 
Level: Secondary                                Grade and section: ………………..  
I. Reading Comprehension  
Peruvian Christmas 
Christmas is a special time in South America and Christmas in Peru is a very 
important holiday. While there is a strong indigenous population, most Peruvians are 
Roman Catholics.  
North Americans typically celebrate Christmas on December 25th. However, in Peru 
along with many South American countries like Venezuela and Bolivia, celebrate the most 
on Christmas Eve. In Peru it is known as Good Night. 
Attending church is a big part of the Christmas Eve celebration. Peruvians 




of Baby Jesus with sparkling wine and other drinks and begin to celebrate Christmas with 
a large roast turkey dinner and to exchange presents. 
While Christmas trees are becoming more popular, traditionally the gifts are brought 
by Santa Claus and placed near the retablo (manger scene) and most homes still do not 
have a tree. 
In some cases, particularly in the Andean region, gifts are not changed until the 
Epiphany on January 6th and brought by the Three Wise Men. In Peru the nativity scene is 
very popular and can be found in every home. Known as retablos they are a form of folk 
art with paintings and carvings from wood of religious events. These are particularly 
relevant in Peru as it is what priests initially used to try to convert the indigenous 
population to Catholicism. Today these mini altars depict the manger scene and are used to 
celebrate Christmas. 
Today the mangers may be constructed from wood, pottery or stone and appear to be 
a typical nativity scene but if you look carefully you will see that the animals are actually 
llamas and alpacas. 
As around the world, food plays an important role in Christmas celebrations. After 
mass it is common for families to sit down to a traditional roast turkey dinner with a 
variety of salads and side dishes such as apple sauce. Like the corn dough 
based tamales on the table, most of the food has the Peruvian gastronomy flare and is a bit 
spicier with hot sauce is also available on the side. While adults toast the event with 
champagne, children drink hot chocolate that has a delicious twist with the addition of 
cinnamon and cloves. For dessert it is common to eat a Peruvian fruit cake. 
While it is technically illegal, fireworks are abundant and can be seen throughout the 




1. Recognizes the reading topic. (1P) 
 What is the topic about? 
a) Christmas in Lima 
b) Christmas presents 
c) Christmas in the U.S.A. 
d) Christmas in Peru  
2. Identifies vocabulary relying to their background knowledge. These words are in 
the reading. (4 P) 
 PE___UV___AN  F___U___T   C___KE 
 RO___ST  TU___K___Y 
 C____RIS____M___S 
 CH____MP___G___E  
 AP___LE S___U___E 
 DI___H___S  
 G____F___S 
 P____TT____RY 
3. Writes words in gaps, from a text. (4P)  
a) In Christmas, Peruvians attend the ___________________ beginning at 10pm. 
b) For dessert it is common to eat _________________________________. 
c) While ________________________ are becoming more popular, traditionally the gifts 
are brought by __________________________. 
d) Known as ________________________ they are a form of folk art with paintings and 





4. Organizes ideas about the reading, putting the sentences in the correct order. (6P) 
While adults toast the event with champagne, children drink hot chocolate that 
has a delicious twist with the addition of cinnamon and cloves. For dessert it is   
               common to eat a Peruvian fruit cake. 
While Christmas trees are becoming more popular, traditionally the gifts are        
 brought by Santa Claus and placed near the retablo. 
Christmas is a special time in South America and Christmas in Peru is a very 
important holiday.  
As around the world, food plays an important role in Christmas celebrations. 
After mass it is common for families to sit down to a traditional roast turkey    
               dinner with a variety of salads and side dishes such as apple sauce.  
In some cases, particularly in the Andean region, gifts are not changed until the 
Epiphany on January 6th and brought by the Three Wise Men.  
Attending church is a big part of the Christmas Eve celebration. Peruvians 
attend the Rooster Mass beginning at 10pm. 
5. Organizes ideas through sentences by answering questions, checking grammar. 
(5P) 
A) When is celebrated Christmas in Peru? 
_________________________________________________________________ 
B) Which food Peruvians eat in Christmas? 
_________________________________________________________________ 
C) What happened on January 6th? 
_________________________________________________________________ 



































Planificación de sesión de aprendizaje 
 
Aprendizajes esperados 
Competencias Capacidades Indicadores 
Comprende textos escritos 
Infiere el significado de los 
textos escritos. 
Deduce el mensaje de 
diferentes textos escritos. 
 
Secuencia didáctica 
Inicio  (15 minutos) 
 El docente saluda a los estudiantes y establece los acuerdos de convivencia con los 
estudiantes, para ir al aula de AIP, practican en inglés los acuerdos. 
 El docente les pide a los estudiantes que observen los videos, 
https://www.youtube.com/watch?v=AyTQ7nFN7G0  
https://www.youtube.com/watch?v=EoxrT---BCg 
 El docente pregunta ¿Qué festividad esta próxima a celebrar se en nuestro país? ¿conocen 
las palabras nuevas vistas en el video? ¿el vocabulario de los videos se relacionan con el 
nuestro?  ¿para qué es importante, ver y escuchar la pronunciación de las palabras nuevas 
por otras personas? 
 El docente menciona el propósito de la sesión. 
Desarrollo (70 minutos) 
 El docente invita a los estudiantes a observar las diapositivas, reconocen el vocabulario de 
la navidad, se refuerza la pronunciación de las palabras.   
 El docente les pide mencionar a los estudiantes de que se tratara la lectura de hoy. (lluvia 
de ideas) 
 El docente les pide, desarrollar la lectura de forma silenciosa, subrayando las palabras que 
se relacionan con el vocabulario de las diapositivas. 
Datos informativos 
Institución educativa Fe y alegria 25 Grado 2° Sección A, b, c, d  
Área Ingles Trimestre III Duración 90 min. 
Docente Leny llalleri cardenas Unidad VI Fecha ……./11/16 
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 El docente les guía a responder las actividades planteadas en las fichas de trabajo (se les 
menciona que pueden consultar en el internet, por las palabras desconocidas). 
 Completar el vocabulario con las letras que falta, de acuerdo a la lectura. 
 Responder las preguntas de acuerdo a la lectura. 
 Completar los espacios en blanco, con palabras del texto. 
 Escribir un párrafo corto, sobre como celebra la navidad en su casa. 
 El docente les pide compartir sus respuestas en forma grupal. 
 El docente y los estudiantes de forma interactiva revisan las respuestas de la ficha de 
trabajo. 
 El docente les invita a algunos estudiantes a compartir como celebran su navidad en casa.  
 El docente monitorea la actividad y brinda apoyo a los estudiantes que lo necesitan, en 
todo momento. 
Cierre (5 minutos) 
Metacognición: 
 Los alumnos reflexionan y completan su ficha de Metacognición: 
What I know What I want to know What I learned 
   
 
 
Tarea a trabajar en casa 




2. Libros   
3. Ficha de trabajo  
4. Pizarra  
5. Proyector 
6. Computadoras  









Foto 1. Estudiantes en plena clase  
 




Foto 3. Estudiantes en la computadora, aprendiendo a través del uso del internet.  
 
 



































Foto 6. Desarrollando sus instrumentos. 
